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YU:FACE
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The authors hops this report may provide information which
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INTRODUCTION

The general problem to be investigated was the identification

of problems perceived by new faculty members in community colleges,

the identification of administrative practices which the new

instructors recognized as most helpful in alleviating their

problems, And the formulation of suggestions for the improvement

of procedures used in orienting beginning instructors in community

colleges.

The area of staffing
community college faculties has always

been a somewhat anomalous problem for community college administrators.

Candidates for positions who are highly qualified in their academic

fields tend to accept positions in four-year colleges and universities

rather than in community colleges. The so-called "upgraded" secondary
school instructors often are entirely adequate faculty members in

community colleges, frequently forming the nucleus of the teaching
staff. The competition for qualified teachers which community

college administrators face from institutions of higher education

on the one hand and from the secondary schools on the other coupled

with the growth of enrollments and the consequent need for more

instruors, accentuates the problem of securing faculty members
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and makes it imperative that new instructors are successfully

oriented to their positions.

In the light of this situation the problem of the study

emerged. The problem of securing, orienting, and retaining well

qualified instructors, already a crucial problem in many areas,

will become more critical in the next decade with the press of

rapidly mounting enrollments.

Although personnel orientation practices have been studied

in elementary and secondary schools and in small colleges, few

studies of orientation practices have been conducted in community

colleges. In order to provide basic information for community

college staff orientation needs and practices the present study

was designed and conducted.

Orientation programs for new instructors can be effective

only to the degree that the basis for such programs are the real

problems of the new faculty member as he perceives them. The

problems which the college administrator regards as important

may not be the same problems which the new faculty member regards

as critical. The study of the problems of new faculty members

and the identification of both problems and solutions was therefore

based solely on the responses of the new faculty members themselves.



DarpactsfIla, Study

The primary purposes of this study were: (1) To determine

the kind of problems perceived by new faculty members in community

colleges, (2) to identify the administrative procedures which new

faculty members in community colleges recognize as helpful in re-

solving their problems, (3) to correlate orientation practices

new in use for new instructors in community colleges and the prob-

lems of the individuals to be oriented, and (4) to formulate

suggestions for improving administrative practices on the basis of

the problems identified as important, and on the basis of adminis-

trative procedures which new faculty members identified as being

helpful in solving their problems.

Seven principal questions were investigated in the study.

These are:

1. What were the institutional characteristics of
the community colleges submitting data for the
study relative to size of the college and type
of control, public or private?

2. What were the personal and professional character-
istics of new faculty members supplying data for

the study?

3. What kinds of problems did new faculty members
in community colleges perceive as being more

critical than others?

3
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4. Which problems do new community college instructors
perceive to be critical?

5. What kiuds of administrative procedures for orienting
new faculty members are now employed in community
colleges?

6. Which orientation procedures were identified as being
most helpful by new faculty members in community
colleges?

7. Are the orientation practices now in use relevant
to they solution of critical problems perceived by
new community college instructors?

Desian of the Study

Data for the study were obtained from questionnaires mailed

to 5,628 first, second, and third year faculty members in 429

community colleges. Three thousand, two hundred and twenty

questionnaires ware returned, a return of 57 per cent. A total of

2,783 usable returns were coded and the information recorded on

IBM cards. The relatively low number of usable returns, 49 per

cent of the total, imposed
severe limitations upon the results

of the study, but the colleges where the respondents taught were

representative of all community colleges geographically and by

enrollment.

The methodology of the study involved: (1) the identification

of nine major problems by a three-criteria definition of a major

problem, and (2) the testing of the relative significance of these

4



critical problems through a two -stage analysis of the data in

relation to two institutional factors and seven personal and

professional factors of the respondents. The persistence of

certain problems of new faculty members was determined by noting

the differences in percentages of respondents who indicated that

these problems persisted after three years in comparison to those

indicating persistence of a problem after one year.

Effectiveness of techniques which administrators use to

reduce problems of new teachers was measured by the percentage

of faculty members indicating such use compared to a weighted

score obtained from the responses measuring the effectiveness

of these procedures.

Characteristics of Particioatng Community Colleges

The 309 public community colleges and the 120 private

community colleges participating in the study have the following

characteristics:

1. Participating community colleges are located in
fifty states and territories of the United States.

2. Two hundred fifty-four of the 309 public community
colleges and forty-seven of the 120 private community
colleges were located in fifteen states.

3. Sixty-six per cent of the community colleges included
in the 1961 Junior Collets Directory are represented
in the study.
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4. Seventy -nine per cent of the public community
colleges listed in the Mulaugraajin,
kirectury are represented in the study.

5. Portrifour per cent of the private community
college listed in the 1961 Junin CO1
Disecory, are represented in the study.

6. All enrollment categories are represented by the
community colleges in Approximately the 111104
proportions as the totals indicated in the
1914 Junior,Collate Directory.

A conclusion from the above summery of institutional data

is that the 429 community colleges submitting data for the

study are an adequate sample of all community colleges listed

in the jaugabgstgiliguassarc, geographically, by public

and private institutions, and by enrollment.

A second conclusion is that cne public community colleges

in the study are MOTO representative than are the private community

colleges of their respective groups both numerically and in the

per cent of the total of institutions represented. The data pre..

*anted in Tables 1, 2, and 3 support the above generalisations.

TAELI 1

Classifications of Community Colleges Participating in the Study
by Enrollment and Type of Control

Enrollment Public Private Total

1 - 499 86 90 176
500 - 999 94 21 115

1000 - 2999 72 8 80
3000 5999 28 1 29
6000 - over 9000 27 0 27
No response 2 0 2

Total 309 120 429

6
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TABLE 3

Highest Ranking States in Participating Community Collagesby Certain States Compared to the Total Number of Community
Colleges in Those States

Total Number of
Community Col-
leges Partici-
pating in the

Total Number of
Community Col-
lagist Listed in
1211Zupior Col-

Per Cent of
Community

California 61 69 88.4New York 33 47 70.2Texas 33 47 70.2Florida 26 28 92.9Illinois 22 31 71.0Michigan 15 16 93.8Pennsylvania 18 33 54.5Iowa 13 22 59.1Washington 9 11 81.8Kansas 17 20 85.0Maryland 10 17 58.8Georgia 13 18 72.2Minnesota 10 12 83.3Colorado 8 8 100.0Missouri 13 19 68.4Other 128 349 38.7

Total 429 650
4111110

66.0
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The 2,783 new faculty member respondents may be characterized

as follows:

1. Their median age wes 33 years, three-fourths of
them being in the 20-39 age bracket.

2. Three of four were male.

3. Almost three-fourths were married.

4. Doctorates were held by 7 per cent, Master's degrees
by 73 per cent, and Bachelor's degrees by 19 per
cent. Only 1 per cent held no baccalaureate degree.

5. They earned their highest degrees from institutions
in fifty different states and four territories of the
the United States, and twenty-six of them earned their
degrees in foreign countries.

6. Three of four had no previous college teaching
experience.

7. Their initial teaching assignments in the community
college were in fields which included the major in
their highest degree in 90 per cent of the cases.

8. One out of three planned co stay in community college
teaching, while one out of four aspired to a senior
college teaching position.

These generalizations are based on the tabulation of data from

2,783 questionnaires. The data presented in Tables 4 to 17 support

the generalizations above.

9



TABLE 4

Sex of New Faculty Members in Community Colleges

Sex
Number of

lesoondents
Per Cent

Mal.
2,007

72.1Female
769

27.6Not indicated
7

.3
Total

2,783
100.0

TABLE 5

Marital Status of New PacUlty }Umbers in Community Colleges

Marital
Number of

Married
2,024

72.7Single
741

26.7Not indicated
18

.6

Total
2,783

100.00

TABLE 6

Age of Nov Faculty
Members in Community Colleges

20-29
978

35.130 -39
1,137

40.94049
425

15.2
187

6.760 and over
25

.9No information
31

1.2
Total

2,783
100.0

10



TABLE 7

Number of Faculty Mothers in Certain Age Groups
Classified by Type of Community College

Public Private
Community Par Community

Asa Group College Cent gplleste Per Cpnt

20-29 739 32.3 239 48.130-39 972 42.5 165 33.240-49 379 16.7 46 9.350-59 155 6.8 32 6.460 and over 16 0.7 9 1.8
Unclassified 25 1.0 6 1.2

TABLE 8

Highest Degree Held by New Faculty Members

Number Par Cent

Non-degree 32 1.2
Bachelor's degree 514 18.4
Master's degree 2,039 73.2
Doctor's degree 198 7.2

Tote 2.783 100.0

TABLE 9

Highest Degrees Held by Faculty Members in
Public vs. ?rivets Community Collesss

No. in Public No. in Private
Highest Community Per CommunityDense Collette Cant Collets

Per
Cent

Non-degree 30 1.3 2 0.4Bachelor's 373 16.3 141 28.4Master's 1722 75.3 317 63.8Doctor's
Total 2286 100.0 497 100.0 +(

11



TABLE 10

Initial Teaching Assignments of New Faculty Membersin Community Colleges as Compared to Their
Major in Highest Degree

Subject taught agrees with major
(Mister's or Doctor's degree)

Subject taught agrees with undergraduate
major (Bachelor's degree)

Number Per Cent

1,847 66.3

630 22.6
Subject taught does not agree with gradu-ate or undergraduate major

254 9.2
No response

52 1.9
Total

2.783 100,0

TABLE 11

Most Recent Teaching
Experience of Respondents

Tvue
Number

Per Cent
High School

849
30.6Graduate study

569
20.5Non-teaching employment

378
13.6Other

375
13.5Senior college

319
11.4Community college

195
7.0Elementary school

61
2.1No response

37
1.3

Total
2.783

100.0
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TABLE 14

Type of Courses Taught by Respondents
During the

First Year in This College

Type
Number

Per Cent

College parallel courses only
1,657

59.6

Vocational technical (terminal)

courses only
255

9.2

Both college
parallel and

terminal courses

652
23.4

Other

176
6.3

Total

2,783
100.0

TABLE 15

Type of Assignment Respondent
Reported During

First Year in This College

Day college courses only

Ivenirg college
courses only

loth day college and evening

college courses

Other

No response

Total

14

1,659

64

1,010

47

3

2,783

59.6

2.3

36.3

1.7

100.0

ii
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TABLE 16

Primary Reasons Why New PaculPy
Members Came to These

Community Colleges

Reason
Number

Per Cent
(Based on
* 3,158)

Type of assignment desired
1,290

40.8

Location
617

19.5

Opportunity for advancement
517

16.3

Other
279

8.8

Improved salary
210

6.6

Knew college administrator
90 2.8

Religious affiliation
82 2.5

Alma Mater
40 1.2

Size of institution
18

.5

No response
15 .4

Total
3,158*

99.4

*Total does not equal 2,783 because sass respondents

indicated more than one response.

it
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TABLE 17

Aspirations of New Faculty Members in Community Colleges

Reason
Number

Per Cent
(lased on

3114*)

Same or similar position
1,021

33
University teaching

851 28
Research and/or writing

271 9
Junior college

administration 264 8
Other reasons

241 8
Be retired

230 7
Junior college personnel work 97 3
Senior college administration 70 2
Senior college student personnelwork

39
1

No answer
30

1

Total
3,114 100

*Total doss not equal 2,783 because some respondentsindicated more than one response.
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IDI$TX?ICATIO CV PROILINS

The questionnaire
contained 72 problems,

11 problems of a personal

nature, 9 problems
connected with the fundamental purposes of a community

college, 17 problems
involving the structure, policies and procedures

of the college, 2$ instructional
problems, and 7 problems concerning

profensional improvement
of the Individual faculty member.

Respondents were asked to evaluate each problem and to add unlisted

problems. The individual
respondent was then asked to identify each

item as "being a
problem," or "never a

problem." The persistence of

the problem was
indicated either as "has been, not now," or as "still

persists." The difficulty of the problem was checked by the respondent

as "slight," "moderate," or "great."

A frequency score
for each problem was

obtained by counting the

number of respondents who identified each item as "being a problem."

A persistence score was obtained by counting the number of respondents

who marked the problem "still
persists." A difficulty score use obtained

for each problem by multiplying the
number of "slight"

responses by one,

the number of "moderate responses"
by two, and the number of "great"

responses by three, adding these products and dividing the sum by the

number of respondents answering the question.

17



This quotient was multiplied by 100 to obtain a whole number

difficulty score for each problem.

All problems were ranked according to frequency scores, accord-

ing to persistence scores, and according to difficulty scores.

In Table le the 72 praises are listed according to frequency

scores, which are given in column 3. The persistence score is given

in column 4, and the number of respondents who indicated that this

item was "never a problem" is listed in column 5. The rank of the

problem in the distribution of persistence scores is stated in

column 6, and the rank of the problem in the distribution of

difficulty scores is given in column 7.

le



TA3LZ 18

Ranking by /frequency of the Seventy-two
trobless Considered by AllNew Faculty Masker Respondents in Community Colleges

(1)
(2) (3) (4) (5) (6) (7)

11 i
si

ite5

1 Lack of time for scholarly
study

2 Adapting instruction to
individual differences

3 Dealing with students who re-
quire special attention to
overcome deficiencies

4 Understanding college policies
to be followed in curriculum
development and revision

5 Acquiring adequate secretarial
help

6 Arousing and maintaining stu-
dent interest

7 Challenging superior students8 Grading or marking students'
work

9 Obtaining needed instruc-
tional materials (texts,
library materials, visual
aids, laboratory supplies)

10 Understanding college policies
regarding teaching load

11 Increasing m7 effectiveness in
student counseling techniques

12 Developing
satisfactory tests

and examinations
13 Understanding faculty-

administrative relationships
14 Understanding procedures re-

garding probationary status
and dropping of students

19

it

op

111

14

Al

4m1

44
114

C:1

1933 1876 746 1 1

1427 1246 1262 3 5

1419 1261 1268 2 4
I

1'1378 1071 1299 8 6

1314 1140 1337 5 2

1309 1110 1393 6 13
1297 1145 1412 4 9

1274 1090 1410 7 10

1268 1025 1419 10 7

1243 1000 1464 12 6

1232 1058 1442 9 19

1218 970 1473 13 20

1197 904 1492 15 11

1186 763 1485 26 16



TABU 18 (continued)

(1)

.o

(2) (3) (4) (5) (6) (7)

0.

II
2

.
2

2 0.
e

re %
'4

15 Understanding faculty com-
mittee structure

16 Financial resources insuffi-
cient to cope with the ex-
penses of becoming estab-
lished in the new community

17 Understanding the transfer
program of the college

18 Understanding the responsi-
bility of the junior college
in providing opportunities
for students to repair basic
deficiencies (remedial in-
struction)

19 Meeting differences in the
educational needs of
terminal and pre-professional
students

20 Acquiring adequate office
space

21 Coping with the demands of
extra curricular responsi-
bilities

22 Familiarizing myself with re-
quirements of related courses
in various senior institutions

23 Knowing what is expected of me
regarding the total amount of
my responsibilities

24 Developing course outlines
25 Understanding the character-

istics of Junior CO/legs
students

26 Adapting to assignments for
which I was inadequately
prepared

1155 821 1517 20 21

1154 794 1535 21 8

1142 758 1521 28 24

1135 882 1557 17 12

1127 1012 1574 11 17

1076 896 1586 16 3

1067 937 1615 14 15

1053 859 1625 18 27

1049 767 1643 25 26
1023 664 1647 33 22

1022 584 1653 42 34

1012 542 1658 47 28
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TABU 18 (continued)

(1) (2) (3) (4) (5) (6) (7)

27 Finding suitable living
quarters

28 Understanding the role of this
college in the community

29 Understanding college policies
regarding promotion and
salary increases

30 Understanding grading standards
31 Understanding the general edu-

cation objectives and program
of the college

32 Selecting methods of instruc-
tion appropriate for term-
inal students

33 Understanding the relationship
of counseling and guidance
to instructional effective-
ness and student success

34 Understanding the role of this
college in the state-wide
system of higher education

35 Understanding the technical-
terminal curriculum of the
college

36 Using papers and reports to
measure student achievement

37 Understanding the administra-
tive structure of the college
so that I know whom to con-
sult regarding a particular
problem

38 Gearing instructiam to- the
standards required in a
particular curriculum

39 Determining the value of students'
contributions to class discussions

§ aa a

t a.

.00

cr

144

24

1 Si
0. Z

44
IS

"4
teu
+$24

0
*I
44
44
*04
01

994 663 1704 64 18

990 593 1715 40 30

982 791 1720 22 23
977 682 1722 30 29

963 672 1734 31 32

962 624 1714 19 33

960 759 1726 27 25

944 609 1754 39 31

931 620 1731 36 37

929 777 1780 24 39

924 579 1774 4,3 35

919 693 1767 29 38

916 782 1777 23 40
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TABLE 18 (continued)

(1)
(2)

(3) (4) (5) (6) (7)

Ns

a.

1
S

... o
or

UIm
$4

P0 4m
. 0 &Os j 0

M g
A

5.0 o. o
1 1;14

oft 2
u

1
14
Os

40 Inadequate background in
subject matter

41 Learning the routine for acquiringnew instructional
or library

materials
42 Establishing

satisfactorysocial
relationships with

faculty families
43 Using effective discussion andother group

action techniques44 Becoming
familiar with the

breadth and demands of
general education courses45
Understanding the role of thiscollege on the national scant46
Understanding college policies
regarding fringe benefits47
Understanding college policies
regarding the

probationary
status of teachers

48 Becoming
acquainted with otherfaculty members

49
Coordinating instruction in myclasses with other classes inmy department

50
Understanding my responaibili-
ties for keeping and makingout official

records and reports51
Understanding my responsibili-
ties for counseling students52 Selecting

instructional
methods most

effective with
transfer students

22

1

O

896 644 1769 34 42

866 436 1809 58 44

857 667 1843 32 36

814 635 1899 35 45

729 613 1882 37 48

783 541 1901 49 47
762 588 1925 41 43

761 568 1938 44 41

712 468 1990 54 50

710 538 1995 50 54

709 377 1991 62 55

708 476 2007 52 52

706 612 1990 38 57



TABLE 18 (continued)

1)

Tia

is
11 .78'

$.
D., t I. r.

su
s,..
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.0 .. i . r4 14

At m 0 1 t t

54 Coordinating
instruction in my

'classes with instruction in

other college departments

55 Utilizing the services of the

testing specialist and

counselor
56 Obtaining help in the improve-

mint of. my instruction

57 Working with college

administration
58 Understanding the community

services (adult education)

program of the college

59 finding satisfactory recre-

ation for self and family

60 Becoming acquainted with Btu..

ddents Lamy classes

61 Inadequate command of teach-

ing techniques
62 Understanding my responsibili-

ties for registering students

63 Content of courses I teach is

too elementary for my prepa-

ration and interest

64 Working with personnel from

other departments

65 Lack of incentive for pro-

fessional upgrading
66 Working with department

colleagues
67 Working with counseling

personnel

shop work
68 Directing laboratory or

69 Learning about health services

in the community

--zgy175-

658

639

633

606

546

553

539

465

2024

2008

2060

2131

46

45

48

55

56

47

53

58

599

594

561

560

551

384

486

386

429

283

2089

2126:

2151

2126

2137

61

51

60

59

68

60

49

63

64

62

23

513 438 2191 57 61

488. 350 2247 63 66

481 447 2218 56 59

451 288 2283 67 65

420 328 2291 65 67

377 297 2302 66 68

347 158 2359 71 69



TABLE 18 (continued)

(1)
(2) (3) (4) (5) (6) (7)

o..

its

0
a

§ t: 1

1.),

0
0i.0m 014

4.4

>,
.a

1
A

1
1-4

ct

64 I. 1.4m. a. au 44 a0
s. g II asaS 41 1.4 14 sr,Cr0 A 4)

It a. Z) 41. a.
70 Lack of credits required for

certification
293 225 2404 69 70

71 Excessive pressure for profes-
sional upgrading

234 211 2481 70 71
72 Being required to teach

vocational terminal courses
only slightly related to my
major

199 142 2501 72 72

Frequency rank,
persistence rank and difficulty rank can be compared in

Columns 1, 6, and 7. For example, the problem which ranked second in
frequency score "Adapting

Instruction to Individual
Differences" ranked

third according to persistence score, and fifth according to difficulty
score. The frequency score of this item was 1,427 which indicates that
1,427 respondents marked it as a problem. The persistence score of
1,246 means that 1,246 respondents marked the problem as persisting.
Column 5, headed "Never a Problem,"

indicates that 1,262 new community
college instructors

indicated that the item was "Never a problem".
By comparing Column 3 with Column 5 of Table 18 the relative

numbers who identified
the item as a problem or as "Never a problem,"
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can be checked. In only the first four problems is the frequency score

greater than the number of respondents who marked the item "Never a

problem." Another way of noting this fact is to comment that in only

the first four items did more than 50 per cent of the respondents

identify the item as a problem to them.

In the McCall" study no problems were reported as indicating some

difficulty by more than 50 per cent of the respondents. In the Green

study2 only four problems were listed above 50 per cent in frequency

of mention. The fact is noted here in order to point out that the per

cent of instructors identifying
items as problems is comparable to the

per cent of respondents indicating
items as problems in the McCall

study and the Green study.

A major problem was defined as one which ranked more than one

standard deviation above the means of the distributions of frequency

scores, of difficulty scores, and of persistence scores.

"McCall, Harlan R., "Problems of New Faculty Members in North
Central Association Colleges and Universities of less than
3,000 enrollment," Unpublished Ed.D dissertation, Michigan
State University, 1961, p 50.

2Green, Charles B., "Problems of the Beginning Junior College
Instructor," Unpublished Ed.D dissertation, University of
California, Los Angeles, 1960, p 221.
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According to this definition nine major problems of the study were
identified and discussed.

None of the major problems identified wee
unique from the point of view of the community college as a distinctly
different kind of

educational institution.

In answer to the question, "What kinds of problems do new faculty
members in community

collages perceive as more critical than other
problems,?" it was observed that five of the nine major problems were
instructional problems, three were

administrative problems in connection
with the structure,

policies, and procedures of the
individual college,

and one was a problem of professional improvement.

The question,"Which problems are perceived as more critical than
other problems by new faculty members in community colleges?" can be
answered by listing the nine major problems which were idt ified, namely:

1. Lack of time for
scholarly study.

2. Adapting instruction to individual differences.
3. Dealing with students who require special attention toovercome deficiencies.

4. Acquiring adequate
secretarial help.

3.
Understanding college policies regarding teaching load.

6.
Challenging superior students.

7. Obtaining needed instructional materials.
G. Gradingor marking students' work.

9.
Understanding college policies to be followed incurriculum development and revision.

A more detailed
summary of the data

appears in Tables 20 23
following Table 19.
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The question, "Do first year faculty members in community colleges

perceive their woblems as more persistent than do teachers who have

served three years in these in -nese institutions?" was answered

affirmatively. Problems in general become less persistent as the new

community college teacher gains experience.

In the categories of instructional problems and problems involving

structure, policies, and procedures of the individual college, however,

the small differences in the per cent of instructors who marked these

problems as persisting seemed to indicate that the third year teachers

did not feel that they had come any closer to the solution of these

problems than did the first year teachers.

A summary of the data appears in Tabe 19.

TABLE 19

Per Cent of First and Third Year Respondents Who Indicated
Persistence of Problems Compared to the Per Cent

of All Respondents Who Indicated That
These Problems Persisted

Problem

First Year Third Year All
Respondents Respondents Respondents
No. X No. Z No.

Finding suitable liv-
ing quarters

Financial resources
insufficient to
cope with the ex-
penses of becoming
established in the
new community

Establishing satis-
factory relation-
ships in the com-
munity

173 37 50 23 633 33

361 73 176 63 794 69

231 73 99 63 468 68
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TABLE 19 (continued)

Learning about health
services in the com-
munity
Finding satisfactory
recreation for self
and family

Becoming acquainted
with other faculty
members

Establishing satis-
factory social re-
lationships with
faculty families

Working with depart-
ment colleague
Working with person-
nel from other de-
partments

Working with college
administration

Working with counsel-
ing personnel

Total of Personal
Problems

Understanding the
role of this college
in the community

Understanding the
role of this college
in the state wide
system of higher
education

Understanding the
role of this college
on the national
scene

Understanding the
transfer program of
the college

First Year Third Year All
Respondents Respondents Respondents

92 51 32 47 158 46

236 82 96 78 486 82

215 68 97 56 468 66

311 80 148 74 667 78

123 69 77 58 288 64

128 69 89 72 350 72

170 81 141 77 465 77

108 76 106 82 328 78

2,148 68 1,111 62 5,105 70

266 63 139 55 593 60

265 67 153 60 609 65

230 71 129 62 541 69

347 69 174 61 758 66
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TABU 19 (continued)

Problem_

First Year Third Year All
Respondents Respondents Respondents
No X No. X Vo.

Understanding the
technical-terminal
curricula of the
college 282

Understanding the
community services
(adult education)
program of the
college 175

Understanding the
general education
objectives and pro-
gram of the college 295

Understanding the
responsibility of the
junior college in pro-
viding opportunity for
students to repair basic
deficiencies (remedial
instruction) 374

Understanding the re-
lationship of
counseling and
guidance to instruc-
tional effectiveness
and student success 294

Total of Institutional
Problems 2,528

Understanding
faculty-administra-
tive relationships 366

Understanding
faculty committee
structure 381

72 146 60 620 67

70 94 58 384 64

73 165 63 672 70

80 226 76 882 78

77 206 81 759 79

72 1,432 64 5,818 69

76 250 74 904 76

75 194 67 821 71
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TAUT 11 (continued)

Problem

101110011110111110.10N

Understanding college
policies to be fol-
lovod in curriculum
dovelopemnt and
revision
Understanding college
policies regarding
the probationary
statue of teachers

Understanding college
policies regarding
promotion and salary
increases

Understanding college
policies regarding
fringe benefits

Understanding college
policies regarding
teaching load

Understanding my
responsibilities for
registering students

Understandingly,
responsibilities for
counseling students
Understanding my
responsibilities for
keeping and making
out official records
and reports

Understanding pro-
cedures regarding
probationary status
and dropping of
students

Understanding grading
standards

1401111.14 what is ex-

petted of as regarding
the total amount of
my responsibilities

first Tsar Third Tsar All
Respeodests lospendoote lespoodonts
No. 2 lb. x lb. 2

506 $3 259 73 1,071 71

267 76 140 70 566 75

346 $2 163 76 791 Si

261 77 144 60 511 77

396 60 277 SO 1,000 SO

150 56 51 46 263 51

231 70 93 62 476 67

211 57 67 51 377 53

319 61 165 65 763 64

311 70 163 70 6$2 70

337 74 171 71 767 73
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TAILIC 19 (continued)

Problem

First Year Third Year A11
Respondents Respondents RespondentsNo I_ No. Z No.

Understanding the ad-
ministrative structure
of the college so that
I know whom to consult
regarding a particular
problem. 261
Learning the routine
for acquiring new
instructional or
library material' 227

Acquiring adequate
office space 389
Acquiring adequate
secretarial help 457

111
Total of problems
involving structure,
policies and pro.
cedures 5,446

Obtaining needed
instructional
materials (texts,
library materials,
visual aids,

laboratory supplies 449
Developing course
outlines 342
Adapting to assign-
ments for which I
was inadequately
prepared 280

Using effective dis-
cussion and other

group action techniques 321
Becoming acquainted
with students in
my classes 177

64 130 39 579 63

55 86 43 436 50

88 252 77 896 83

86 331 86 1,140 87

73 2,968 70 12,142 72

81 262 81 1,025 81

70 143 62 664 65

63 103 42 542 54

82 133 76 635 78

65 94 78 386 69
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TABLE 19 (continued)

Problem

First Year Third Year All
Respondents Respondents Respondents

No, z No.

Understanding the
characteristics of
Junior College
students

Arousing and main-
taining student
interest

Adapting instruction
to individual
differences

Challenging superior
students

Gearing instruction
to the standards
required in a

particular curriculum
Developing satis-
factory tests and
examinations

Using papers and
reports to measure
student achievement

Determining the
value of students'

contributions to
class discussions

Coordinating instruc-
tion in my classes
with other classes
in my department

Coordinating instruc-
tion in my classes

with instruction in
other college
departments
Increasing my effec-
tiveness in student
counseling techniques

296 62 123 54 586 57

503 86 270 86 1,110 85

565 89 306 85 1,246 87

514 91 285 87 1,145 88

339 80 152 70 693 75

444 81 239 78 970 80

333 84 213 86 777 84

337 86 184 84 782 85

253 79 125 73 538 76

231 86 144 80 546 83

'454 83 267 85 1,058 86
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TABLE 19 (continued)

Problem

Utilizing the services
of the testing
specialist and
counselor
Dealing with students
who require special
attention to over-
come deficiencies
Becoming familiar
with the breadth and
demands of general
education courses
Being required to
teach vocational-
terminal courses
only slightly re-
lated to my major

Familiarizing myself
with requirements
of related courses
in various senior
institutions

Coping with the de-
mands of extra
curricular responsi-
bilities
Grading or marking
students' work

Meeting differences
in the educational
needs of terminal
and pre-profersional
students

Selecting methods of
instruction appro-
priate for terminal
students

Selecting instruc-
tional methods most
effective with
transfer students

First Tear
Respondents
No. Z

Third Tear
Respondents
No.

All

Respondents
No.

209 90 170 87 553 87

525 89 342 91 1,261 89

286 80 139 72 613 77

84 88 30 54 142 71

431 91 215 81 859 82

364 89 270 87 937 88

476 86 286 88 1,090 86

427 90 258 88 1,012 90

346 88 231 86 829 86

260 90 166 85 612 87
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TABLE 19 (continued)

first Tear Third Year All
Respondents Respondents Respondents

Problem No. x No. No.

Directing laboratory
or work shop 111

Obtaining help in
the improvement of
my instruction 223

Total of Instructional
Problems 9,580

Inadequate background
in subject matter 294

Content of courses I
teach is too ele-
mentary for my
preparation and
interest 203

Lack of credits re-
quired for certifi-
cation 103

Inadequate command
of teaching techni-
ques 204

Excessive pressure
for professional

li upgrading 73
Lack of incentive
for professional
upgrading 155

Lack of time for
scholarly study 783

Total of professional
improvement problems 1,815

79 83 78 297 79

86 140 88 539 85

81 5,373 80 21,447 81

78 139 64 644 72

88 120 82 438 85

85 48 65 225 77

80 102 75 429 77

87 68 94 211 90

92 148 93 447 93

97 524 98 1,876 97

89 1,149 85 4,270 87
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TABLE 20

Problems Ranking More Than One Standard
Deviation Above the Mean in Frequency

Problem Frequency

---"

1. Lack of time for scholarly study 1,933

2. Adapting instruction to individual differences 1,427

3. Dealing with students who require special
attention to overcome deficiencies 1,419

4. Understanding college policies to be
followed in curriculum development and revision 1,378

5. Acquiring adequate secretarial help 1,314

6. Arousing and maintaining student interest 1,309

7. Challenging superior students 1,297

8. Grading or marking students' work 1,274

9. Obtaining needed instructional materials 1,268

10. Understanding college policies regarding
teaching load 1,243

11. Increasing my effectiveness in student
counseling techniques 1,232

12. Developing satisfactory tests and examinations 1,218

13. Understanding faculty administrative relationships 1,197
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TABLE 21

Problems Ranking More Than One Standard Deviation
Above the Mean in Average Difficulty Score

u

..,

.. xiu

.., .0 .0

.0 ti . 0..

..4 i.

Al
es i :'

3 3a33 .3 44.o 4
ge k4

.4
IS

v, 3 I
44

LI

Lack of time for scholarly study 161 1 1

Acquiring adequate secretarial help 103 2 5

Acquiring adequate office space 91 3 20

Dealing with students requiring special
attention to overcame difficulties 89 4 3

Adapting instruction to individual
differences 88 5 2

Understanding college policies to be
followed in curriculum development
and revision 87 6 4

Understanding college policies regarding
teaching load 86 6 10

Obtaining needed instructional materials

linanci.t resources insufficient to cope
with the expenses of becoming established
in new community

84

84

7

8

9

16

Challenging superior students 80 9 7

Grading or marking students' work 80 10 8
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TABLE 22

Problems Ranking More Than One Standard Deviation
Above the Mean in Persistence Scores
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1

2

3

4

5

6

7

8

9

10

11

12

Lack of time for scholarly study 1,876 1

Dealing with students who require
special attention to overcome
deficiencies 1,261 3

Adapting instruction to
individual differences 1,242 2

Challenging superior students 1,145 7

Acquiring adequate secretarial help 1,140 5

Arousing and maintaining student
interest 1,110 6

Grading or marking students' work 1,090 8

Understanding college policies to
be followed in curriculum develop-
ment and revision 1,071 4

Increasing my effectiveness in student
counseling techniques 1,058 11

Obtaining needed instructional
materials 1,025 9

Meeting differences in the educa-
tional needs of terminal and pre-
professional students 1,012 19

Understanding college policies
regarding teaching load 1,000 10

1

4

5

9

2

13

10

14

19

7

17

6
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TABLE 23

Problems Ranking Above the First Standard Deviation
From the Mean in Frequency, Difficulty,

and Persistence Distributions

Problem
Fro- Diffi- Par-

atlenCV culty, ststeacs__cult

1. Lack of time for scholarly
study High High High

2. Adapting instruction to
individual differences High High Nigh

3. Dealing with students who
require special attention to
overcome deficiencies High High High

4. Acquiring adequate secretarial
help High High High

S. Understanding college policies
regarding teaching load High High High

6. Challenging superior students High High High

7. Obtaining needed instructional
materials High High High

8. Grading or marking students'
work High High High

9. Understanding college policies
to be followed in curriculum
development and revision High High High
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ANALYSES OP' MAJOR PROBLIDIS

Each of the nine major problems identified was tested for differences

in identification by nine control factors; (1) type of community college,

(2) size of community college, (3) type of courses taught, and by (4)

sex, (5) marital status, (6) age, (7) type of degrees earned, (8) first

year employed, and (9) teaching experience of the respondents. Two types

of analyses were attempted. The first was based upon a delineation of

difficulty scores for each problem according to the nine control factors.

Differences between each pair of responses were noted at the .01 level

or at the .05 level of significance. The results are summarized in

Table 24.
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SMUT of AXALYSIS I

There are significant differences in thirtyseven of eighty-one

cases tested. The major problems were all rated as "high" in diffi-

culty; that is, they ranked higher than one standard deviation above

the mean of the difficulty scores. The expected result of relatively

few differences when all problems
are taken from the high end of the

scale was not the *Actual result. The fact that there are so many

combinations of factors and major problems showing significant differ-

ences indicates that these are not chance variations, but that the

variations are due to differences in

respondents and in the nature of the

Is there any consistency in the

There is a great deal of consistency

between public vs. private end large

dents as previously noted.

"Young" vs. "old and Sachelor's

perception of the problems of the

problems.

patterns of significant differences?

in the identification of differences

vs. small community college respon.

vs. Master's or Doctor's breakdowns

identified the same problems in three out of four cases, the direction

of difference vas the same, and the level of significance identical.

The first year vs. second and third year divisions identified precisely

the same problems as did the "young" vs. "old" in three out of four

cases. The direction of the differences was reversed, however, in one

of the three cases.

Some college teaching experience vs. no college teaching experience

tended to identify the same problems as "college parallel courses only"

1

42



vs. "other" courses in two out of four cases.

Institutional and educational variables seemed to have a greater

effect on the consistency of problem identification than did personal

factors, such a marital status and sex.

The one outstanding pattern is the consistency of problem identi-

fication between public 's. private and small vs. large categories.

Private community college teachers tend to identify seven of eight

major problems as more difficult than public community college teachers.

In five of the same eight problems teachers in small community colleges

rated these problems as more difficult than teachers in large community

colleges. Why do these patterns of variation of responses appear? It

may be that new instructors in private community colleges are more per-

ceptive of major problems than beginning teachers in public community

colleges, or that administrative practices in public community colleges

tend to alleviate the major proolems to a greater extent in public

community colleges than the admini.O.rative practices in private community

colleges. Further research would be require.: 4) determine the specific

underlying reasons.

ANALYSIS II

The second analysis attempted to identify differences in the ratings

of all problems rated "high" in the categories frequency, difficulty,

and persistence in relation to the dichotomies under each of the nine

control factors. The results are summarised in Table 25.
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Summary of the Differences in Analysis II

The problem, Understanding collet, volicies retarding teaching loud,

showed differences in identification according to seven of the nine control

factors. A relationship between the problem and these seven control factors

evidently exists. Two of the control factors, "Bachelor's vs. Master's or

Doctor's degrees" an "College parallel vs. other courses taught," were not

related to the problem,

Challenging superior students showed differences in identification by

"Young vs. Old," "First year vs. second and third year," "Some college

teaching vs. No college teaching experience," and "College parallel vs.

Other courses taught." A relationship between this problem and the four

control items exists,

Obtaining needed instructional
and the control item, "Bachelor's

degree only vs. Master's or Doctor's degree," showed a relationship. There

is no difference in identification of the problem with the remaining control

factors.

rcgz_jmarguIuden'araCdin,.m1 showed a relationship to four of the

nine control factors.

Underndinclnolicistedincicldeveloent
was identified differently by "holders of Bachelor's degrees only" and by

"holders of a Master's or Doctor's degree" and also by "College parallel

courses only" vs. "Other courses taught."

Arousint and maintaining student interest showed differences in identi

fication by size of college, by age, by year hired, and by experience..
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1

;pristine my
effectiveness in student counseline techniaus was

influenced by or influenced the factors of size of the college,
maritalstatus, degrees held, and experience.

Developins satisfactory tests and examinations showed a relationshipto all of the control items except sex.

Meeting differences in the
educattonal needs of_terminal aim=

professional students was related to all of the factors
except size ofthe college and type of courses taught.

Acquiring adequate office seep showed a relationship to the degreeheld, year employed, and experience.

The financial
resources problem was identified

differently in all
categories except age and year employed.

Understanding faculty-
administrative

relationshins showed differencesin identification by all of the control factors.

Understandint procedures retarding the probationary
status and droppingof students showed a rOlAtiOn

te, all of the
control factors except typeof college and experience.

Understandine faculty
committee structure showed a relationship tosize of the

college, marital status, age, degrees held, and type of coursestaught.

shows no relationshipto any of the factors.

The "Remedial
Instruction" problem is related

to the type of college,the size of the college, and experience of the instructor.
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Coping with the demands of extra curricular reeponsibilitieg shows

differences in identification.Of type of college, Oy the eizekcif:the

college, by sex, and by degrees held.

The first three problems in Table 25 show differences in the means

of the difficulty scores by certain control factors, but no differences

in identification by ranking according to frequency, difficulty, and

persistence. This is probably the case
because these problems are at

the extreme high end of the scale.

Acquiring adequate secretarial bolo shows both a relation to type

of college and a significant difference in the means of the difficulty

scores at the .01 level.

Understanding college Dokicies regarding
tqgching load is both re-

lated to and shows significant differences in the means of the difficulty

scores by type of college at the .01 level, by the size of the college

at the .05 level, by age at the .05 level, and by year employed at the

.05 level.

Challenging superior students
exhibits a relationship to experience

and there is a significant difference in the means of the difficulty

scores at the .05 level.

Obtaining needed instructional materials was related to degree

held and the difference in the difficulty scores for the problem was

significant at the .01 level.

Grading or marking students' work showed a relationship to the sex

of the instructor and the differences in the means of the difficulty scores

was significant at the .01 level.

LISkr&AUSILIS22111111...-1111a..-11edincuicldvient

and revision, was identified
differently by degree held and there was a signifi-

cant difference in the means of the difficulty scores at the .05 level.
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IDENTIFICATION OF ADMINISTRATIVE
PROCEDURES

From 61 per cent to 97 per cent of the new community college in-

structors approved the use of the nineteen administrative procedures

mentioned in the clv3stionnaire. The per cent of respondents favoring

the use of the procedures is, in general, higher than the per cent of

times the procedure'was actually used, indicating that the orientation

procedures listed are, in general, helpful in solving certain problems.

According to the respondents' ranking
greater use should be made of.

the following procedures:

1. Materials, such as schedule, course outlines, texts, and a
faculty handbook should be supplied upon appointment.

2. An orientation conference with the department head
should be arranged upon appointment.

3. A lighter teaching load should be set up for new
faculty members.

4. Regular departmental meetings should be held.

5. A faculty sponsor should be provided for each new
faculty member.

The most heli.ful procedures according to the highest scores in

average degree of helpfulness were:

1. Further materials, such as schedult, course outlines,
texts, and faculty handbook furnished upon appointment.

2. Administrators make themselves readily available for
individual conferences with new faculty members.

3. Orientation conference with department head arranged
upon appointment.

4. Lighter teaching load set up for new faculty members.

5. New faculty member expected to report to the college
several days before opening.
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6. New teacher introduced to the faculty soon after arrival.

7. Personal letter of welcome sent after acceptanceof appointment.

8. Descriptive material (catalog,
pamphlets) suppliedbefore appointment.

TABLE 27

Ranking of Administrative
Procedures by Combined Average Degree ofRelofulnass Rating Compared to The Use of These Procedures(1)

(2)
(3) (4) (5) (6).06 0

P' 11 0
CV.

4.1 44 4 4
11 6 ea =04 4. 1.1

r4
06 0 0 .0042 44 .0 1.4

1 60 C1 8 .4 41 8

111 14

1 Further materials nucl as schedule, course
outlines, texts, and faculty handbook
furnished, upon appointment

2 Administrators make themselves readily
available for individual conferences
with new faculty members

3 Orientation conference with department
head arranged upon appointment

4 Lighter teaching load set up for new
faculty members

5 Descriptive material (catalog, pamphlets)
supplied before appointment

6 Now teacher introduced to the faculty
soon after arrival

7 Regular departmental meetings
scheduled

8 Visit to campus expected before
appointment

9 Faculty sponsor provided for each new
faculty member

10 Personal letter of welcome sent after
acceptance of appointment

.11 Regular faculty meetings scheduled
12 Staff reception for new faculty

arranged early in the school year

473 74 8 97

405 87 2 96

401 62 11 89

394 23 19 80

393 78 6 96

375 92 1 95

345 58 12 82

323 83 4 93

310 26 18 73

307 78 6 87
304 84 3 90

300 63 10 84
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TABLE 27 (continued)

(1) (2) (3) (4) (5) (6)

] 4:3

O : 1

1
m400 4
4 4
W 4 00

411t4 =44 M
0 4.10

U 14 0 1 .11.1 0 00
IS 0 r4 2 '3 4.0 r ps
4

mi rI

1

0 0 '
1 11

i ou t'
it I' 1 4 A

R.

13 Aid in finding housing made available 289 49 15 66

14 New appointments are formally
announced to faculty and community 287 79 5 86

15 New faculty member expected to report
to the college several days before
opening 286 72 9 82

16 2aculty study groups organized 269 29 17 71

17 Orientation conferences for entire
group of new teachers with the chief
addlitistrators arrangid periodically
during first year 262 54 13 73

18 Administrator visits classes and helps
evaluation instruction 251 41 16 69

19 Immediate assignment to a faculty
committee 202 54 14 61

Survey of Write-In Responses,

Some respondents recommended different administrative procedures to

aid in orientation of new teachers and expressed other opinions. A

sampling of these are summarized under three headings:

I. Most helpful experience in the orientation program.

II. Least helpful experience in the orientation program.

III. Other comments.

The following quotations are taken directly from the questionnaire

in an attempt to answer the question, "What direct suggestions for the

improvement of orientation practices in community colleges are made by

the new faculty members themselves?"
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I. Most helpful experiences in the orientation program:

1. "Registration procedures were very clearly

outlined and easy to carry out."

2. "Friendly, helpful attitudes of departmental

colleagues."

3. "Sincere friendly attitude and availability

of administrators."

4. "Thorough orientation as to what the junior
college is, what kinds of students it handles,

and its role in the community."

5. "Complete explanation of counseling services."

6. "Complimentary texts made immediately

available."

7. "Freedom to teach what the instructor feels
should be taught was emphasized from the

beginning."

8. "Informal discussion and exchange of ideas
and materials with more experienced depart-

mental colleagues."

9. "Visual aids'made available."

10. "Administrative policy bulletin distributed
annually to faculty and staff."

11. "Encouragement in developing new ideas."

II. Least helpful experiences in the orientation program:

1. "Vague descriptions of administrative

responsibilities."

2. "Long speeches--90% wasted time."

3. "Being given half-truths about the college."

4. "Two weeks is too long an orientation program- -
two days would be ample."

5. "Over orientation. Too many details in a short

period of time."
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6. "Faculty sponsor too busy to be of any help."

7. "Lack of clear definition in the matter of
administrative policy on the probationary
status and dropping of students and in
attendance policies."

III. Other comments:

1. "I consider none of the above (procedures)
important of a specific mechanic. These
matters of organization can and do often
become mare rituals. What we need to know
about a college is this, 'Does it get things
done?' "If so, does it get things done with
reasonable efficiency?' If the answer is 'yes'
to these questions, then it is more worthwhile
that we know how. A great college probably
starts with greet leadership in administration
and in the classroom, followed by a little
organization."

2. "Frankly, I do not think orientation of new
instructors needs to be stressed. A new
instructor should be left alone because of
the pressure of formulating many lectures."

3. "Much of this stuff (the list of administrative
procedures) smacks of pressure that detracts
from concentration on basic and primary functions
e ven though it may not be meant that way.
Evaluation and administrative counsel is well
e xecuted if formalized by the administrator
for his own purpose, but creates artificial
goals and pressures if emphasized too heavily to
personnel, especially new people who are sensi-
tive to being on the spot."

4. "To me the problem of this college is not
orientation but a review of administrative
procedures and educational goals."

5. "Only about one junior college teacher in ten
has the dimmest notion of anything in Section IE
(Institutional Problems). The lazy teachers
are avoiding the rigors of the secondary school,
and the ambitious ones are ashamed and embittered
because they have not yet gone on to a senior
college."
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6. "Most of the orientation procedures
are a well

meaning waste of effort. You learn by doing

and being a part of the school and all the

formal procedures are
rather useless."

7.
"Most important is a

feeling of acceptance on

the part of the
administration, i.e., a sense

of being wanted and sincerely
given the chance

to prove one's self a capable teacher. Since

I had this and since I really like teaching,

everything else was incidental."

8. "Faculty lounges and informal meeting areas

should have been provided for teachers."

9. "Should have been informed abOutsexpected

committee work, requirements of advanced degree

status, evaluation techniques,
and vacation

status of teachers. This was not done."

10. "More consideration
should have been given to

previous professional
experience in determining

the starting salary."

Clearly indicated in the survey of write-in responses
is the

concern on the part of the new community college instructors that

orientation practices
might become mere ritual, thus losing much

of their value.
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SUMMARY, CONCLUSIONS, AND IMPLICATIONS FOR
ADMINISTRATIVE PRACTICES

The findings of the study are summarized, certain conclusions are

drawn and reviewed in terms of implications for improving administrative

practices in orienting beginning instructors, and suggestions for further

study are stated.in:this summary. In particular, the questions outlined in

the Introduction which are central to the design of the study, are answered.

AIMIX
The Problem

The general problem to be investigated was the identification of pro-

blems perceived by new faculty members in community colleges, the identifi-

cation of administrative practices which the new instructors recognized as

most helpful in alleviating their problems, and the formulation of suggestions

for the improvement of procedures used in orienting beginning instructors

in community colleges.

Design of the Study

The design of the study was, therefore, centered about four questions:

1. What are the characteristlIcs of community colleges participating
in the study, and what are the professional and personal character-
istics of the new faculty members?

2. Which problems do new instructors in community colleges perceive
as more critical than other problems?

3. What kinds of administrative procedures for orienting new faculty
members are now being used in community colleges?

4. Are the administrative procedures now in use relevant to the soltr
tion of problems which new instructors identify as critical?

Method of Collecting Data

An open-ended questionnaire was the instrument used to collect the

data for the study. The questionnaire contained seventy-two problems

from the literature which beginning community college instructors would

be most likely to identify as problems. The instructors were asked to
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check each problem by its frequency,
difficulty, degree of persistence.

A second section of the questionnaire
asked the new instructors to

identify which of the nineteen liatod
orientation procedures were used

in the community
colleges where they served, and to evaluate the effective.

ness of the procedures.

Questionnaires were mailed to 5,628 new faculty members in 429
public and private

community colleges in fifty states and territories of
the United States. A total response of 57 per cent was obtained from
two mailings, of which 49 per cent were usable.

Basic Question's. Bethodolokv, and Pipdinns

Basic Question l.--What kinds of problems did new faculty members
in community colleges perceive as being

more critical than others?

Method.--A frequency score for each problem
was obtained by count-

ing the number of respondents who indicated tha item as being a problem.
A difficulty score for each problem was derived by a weighted scale
technique. A persistence score was obtained by counting the number of
respondents who indicated that the problem persisted. A distribution
of all problems by frequency score, by difficulty

score, and by persistence
score was made, and the means and standard deviations of each of the three
distributions was found. Problems which were more than one standard de-
viation above the mean in each of the three distributions were defined
as major problems.

Findings.- -live
instructional problems, three administrative problems

related to the structure, policies, and procedures of the individual
college, and one problem of professional

improvement were amons the nine
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major problems identified according to the definition. These findings

identify the major types of problems perceived by new community college

instructors.

Basic Question 2.7--"Do first year faculty members in community

colleges perceive
their problems as being more persistent than do

teachers who have served three years in these institutions?"

Method. -- Percentages of first year respondents and of third year

respondents indicating the persistence of
problems for each of the five

types of problems was determined.

pindinxs.--For each type of problem the percentage of third year

respondents indicating the persistence of
problem is less than the per-

centage of first year respondents who indicated the persistence of the

problems.

The findings warrant an affirmative answer to Basic Question 2.

Faculty members who have served one year in community colleges do perceive

their problems as more persistent than do teachers who have served three

years in these institutions.

Basic Question 3.--Are there significant differences in the degree

of difficulty of certain problems perceived by new faculty members in

relation to personal factors of sex, age, marital status, level of prepar-

ation, previous professional experience, and year employed?

Muk01,--The means of the difficulty scores for each of the major

problems separated according to the dichotomy in each control factor

were compared. A "t" test was applied and differences were noted at the

.05 and the .01 levels.
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Findings.- -Each of the control factors had some bearing on the degree

of difficulty in two or more.of the major problems.
Differences appeared

in twenty of the fifty-four
combinations of problems and factors.

Method problems ranked "high", that is, above the first

standard deviation of the means of the frequency scores, of the difficulty

scores, and of the persistence
scores, were examined for differences in

ranking when distributed according to the dichotomy in each control item.

Differences in identification were noted, and since there were no differ-

ences in the identification of problems, by the total group of instructors

all being marked "high" or a combination of "high" and "medium," the

difference in identification indicated a relationship between the problem

and that particular control item.

,FindingsT-Of 126 possible combinations of twenty-one problems and

six control factors, fifty-four showed a relation between the control

items and the problems.

On the basis of the findings, Basic Question 3 was answered in the

affirmative. There are significant differences in the degree of difficulty

of certain problems perceived by new faculty members in relation to personal

factors of the individual instructors.

Basic Question 4.--Are there significant differences in the degree

of difficulty of critical problems perceived by new faculty menbers in

community colleges in relation to the institutional factors of size, or

nature of controlt or type of course taught?

Method.- -Each of the major problems was examined in relation to the

three control items through two stages of the analysis precisely as in

Basic Question 3.
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Daum -- All three institutional
factors appeared to be significant

factors in relation to all nine major problems. Out of the twenty-seven
possible combinations of factors and problems, seventeen showed significant
differences at the .05 or the .01 levels. When the three institutional
factors were applied to the twenty-one

problems in the second state of
the analysis,

twenty-six relationships of problems and factors were
identified out of a possible sixty-three

combinations.

These findings warrant an affirmative
answer to Basic Question

4.
There are significant

differences in the degree of difficulty Jf critical
problems perceived by new faculty members in relation to the institutional
factors of college

size, nature of control, or type of courses taught.
A Summary of Answers to the Three Maier Question,

Outlined in the Design of the Study

The answers to four questions in t'e design of the study are
summarized as follows:

1. What are the
characteristics of the community collegesparticipating in the study and what are the professionaland ;arsonal
characteristics of the new faculty members?

Institutional Characteristics of ParticioatineCommunity Colleges

The 309 public community colleges and the 120 private community
colleges participating in the study may be characterized

as follows:
1.

Participating community colleges are located infifty states and territories of the United States.
2. Two- hundred sixty-four of the 309 public communitycolleges and forty-seven of the 120 private communitycolleges were located in fifteen states.
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3. Sixty-six per cent of the community colleges listed
in the 120ItdrAglagejirdiamjut are represented
in the study.

4. Seventy-nine per cent of the public community colleges
listed in the Ma Junior pollen Directux are repre-
sented in the study.

5. Forty-four per cent of the private community colleges
listed in the 1961 Junior Collette Directory are repre
sented in the study.

6. All enrollment categories are represented by the
community colleges in approximately the same
proportions as listed in the 1261 luninrSaUsge
Directory.

A conclusion from the above summary of institutional data is that

the 429 community colleges submitting data for the study are an adequate

sample of all community colleges listed in the 1961 Junior Collect

Directory geographically, by public and private institutions, and by

enrollment.

Personal Characteristics of New Faculty
Member Respondents in the Study

The 2,783 new faculty member respondents may be characterized

as follows:

1. Their median age is thirty-three years, three-fourths of
them being in the 20-39 age bracket.

2. Three of four are male.

3. Almost three-fourths are married.

4. Doctorates are held by 7 per cent, Master's degrees
by 73 per cent, and Bachelor's degrees by 19 per cent.
Only 1 per cent hold no baccalaureate degree.

5. They earned their highest degrees from institutions
in fifty different states and four territories, and
twenty -six of them earned their degrees in foreign
countries.
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6. Three out of four had no previous
college teachingexperience.

7. Their initial Beaching assignments in the communitycollege were in fields which included
their major inhighest degree in 90 par cant of the cases.

O. One out of three plan to stay in community collegeteaching with one out of four aspiring to seniorcollege teaching positions.

2. Which problems do new instructors in communitycolleges perceive as being more critical thanother problems?

New instructors in community colleges
perceive many different

kinds of problems.
These may be problems of an instructional

nature,
a personal nature, cr they may be of an institutional nature associated
with the fundamental

purposes of the commun ity college. Institutional
items associated with the

structure policies and p:oceduree of the
individual college were also identified

as problems as were some items
of professional improvement. The problems were obtained from a survey
of the literature

and from prareious studies.

The major problems
which ranked highest in frequency, difficulty,

and persistence were:

1. Lack of time for scholarly study.

2. Adapting instruction to individual differences.
3. Dealing with students

who require special attentionto overcome deficiencies.

4. Acquiring adequate secretarial help.

S. Understanding college policies regarding teaching load.
6.

Challenging superior students.
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7. Obtaining needed instructional materials.

8. Grading or marking students' work.

Z. Understanding collo*e policies to be followed
in curriculum development and revision.

1. "What kinds of administrative procedures or
orienting new faculty members are now being
used in community colleges" and "Which
orientation procedures were identified as
being most helpful by new community college
instructors?"

All the nineteen procedures obtained from a review of the literature

and from previous studies which appeared in the questionnaire were being

used by community college administrators in the orientation of new

teachers to a greeter or lesser extent, depending upon the particular

procedure. The respondents identified five orientation procedures as

being particularly effective. These were:

1. further materials such as schedule, course outlines,
texts, and faculty handbook should be supplied upon
appointment.

2. An orientation conference with the department head
should be arranged upon appointment.

3. A 1ighter teaching load should be set up for new
faculty members.

4. Regular departmental meetings should be held.

5. A faculty sponsor should be provided for each
new faculty member.

Light problems which bad the highest helpfulness ratings were:

1. Further materials, such as schedule, course outlines,
texts, and faculty handbook furnished upon appointment.

2. Administrators make themselves readily available for
individual conferences with new faculty members.
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3. Orientation conference with department head arranged
upon appointment.

4. Lighter teaching load set up for new faculty members.

5. New faculty member expected to report to the
college several days before opening.

6. New teacher introduced to the faculty soon after
arrival.

7. Personal letter of welcome sent after acceptance
of appointment.

3. Descriptive material (catalog, pamphelts) supplied
before appointment.

.60...0116bailliatatiniti2231111FSILAILV11Lkiniltal
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Community Concise Identify as Critical?

There was no device in the study to link problems.identified with

procedures designed to solve the problems so identified with one excep-

tion. The problem, Understudinm college Policies raterdin: teaching

seems to have a partial solution in the procedure, Setting up

lighter teaching load for now faculty.

To answer this question, therefore, the nine major problems

identified in the study were compared to the administrative procedures

identified as being most helpful by the new community college instructors.

The comments of the beginning community college instructors were often

relevant to this point.

1. Lack of time for scholgrly study, the most important
problem in frequency, difficulty and persistence
would be less critical if administrators would set
up a lighter teaching load for new faculty members.
None of the nineteen administrative procedures were
specifically linked to this problem.
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2. Adapting instruction to
individulagitomm,and

3. Dealing with students who reouire spatial attptiqnIgay'reome deficiencies are problems which probablycrdnot be solved
directly by any of the five orients-tion procedures

identified as being
most effective.Eighty-seven per cent and 89 per cent,

respectively,of the respondents
who identified these items as beingproblems indicated that the problems

persisted.
These related problems are inherent in all teachingsituations. Their solution probably lies in knowingall there'is to know about

the'individual student andthe subject to be taught and then establishing areasonable harmony between these two extremes. Cer-tainly a deep
respect for the

individual human worthof each student is a prerequisite
for any solutionto these problems.

4.

Ardatr±2ALAieReSejJLIecligig_itilh11. The solution tothis rroblem is for the
administrator to provideadequate secretarial help for the

beginning teacher.Of course, this cannot mean that each
beginning in-structor is to be provided with a secretary: Theprestige or status symbol of a position with a secre-tary perhaps

influenced some of the responses to thisproblem. It is more
economical to have

secretariesdo the secretarial
work of the teacher and leave theinstructor's time free for direct

instructional dutiesthan it is for the more highly paid and more highlyskilled instructor to do the work of a secretary.
Thisproblem was more critical f.r public community collegeinstructors than far instructors in private communitycolleges, for "young" instructors than for "old" in-structors, for holders of a graduate

degree than forthose holding an undergraduate
degree only, for firstyear than for second or third

year instructors.
5.

y.__sjgsL&kaeeoiisindratnndifo
regarding teaching load.This problem was more critical
for "young" communitycollege instructors than for "old"

instructors, forfirst year
instructors than for second and third yearinstructors; for those holding a Bachelor's degreeonly, than for those holding a graduate degree.

A lighter teaching load for new instructors in communitycolleges during the first term of teaching and a clearlyestablished fair policy regarding
teaching loads at all
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levels of community
college instruction seem to besomewhat lacking. Comments on this problem werenumerous. The comments were directed both toward thedesirability of a lighter teaching load for new instructore and toward the desirability of a clearlyestablished fair policy of determining teaching loads.The administrative

procedure, Lighter teaching loa4setup for new facultv,was only one of the adminiv.trative procedure* with a direct lidk to a majorproblem.

6.
agligngimssiatipslae12:dn. As in the case ofprob/ems (2) and (3), no single administrative pro-ceduva or combination

of procedures in a shortorientation program can come to grips with thisproblem. The needs of superior students must firstof all be recognized
and various procedures must betried in an attempt to meet these needs. Privatecommunity college

instructors experienced moredifficulty with this problem than teachers in publiccommunity colleges; instructors with no collegeteaching experience, and teachers in small communitycolleges considered it more difficult than teachersin large community colleges.

7.

JagleciinstcinintIlmateils. This isa problem which can be solved by providing the in-structional materials. It is pennywise and poundfoolish to deny
instructional materials to teachersand thus hamper their effectiveness. This problemwas greater in difficulty for new instructors inprivate community colleges than for new instructorsit public community

colleges, .for. new instructorsin small community
colleges than for new instructorsin large community
colleges, and for instructorsholding only a Bachelor's degree than for instructorsholding an advanced degree.

8.
fitgusjlgetuderdiormarlesviuls. This problemwas ranked seventh in frequency, ninth in difficulty,and fourth in persistence. Comments indicated that theteachers were concerned but hesitant

about seekinghelp in the solution of this problem. The guidanceof a wise dean of instruction or department chairmanwould be extremely helpful in aiding the beginninginstructor to solve this problem.
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9.
Understpdinacollege policies to be followed in cuxriculumdevelopment and revision. Comments on this problem seemedto indicate that new teachers in community

colleges are verymuch interested in the problem,'but
areiheeitant to make acontribution LI the area. The need is for a carefullyprepared and explsined policy whereby the new instructorcan grow in his contributions toward curriculum develop-ment and revisions.

The admonition, "But we've always doneit this wty," it repugnant to new instructors.

The major problems
identified in the study cannot be solved by more

or better administrative
procedures concentrated into a relatively short

orientation period. Persistent problems seem to require a re-examination
of the basic issues involved over a longer period of time than the usual
two or three day orientation program can provide.

Beginning instructors in community colleges
are interested in be-

coming working and contributing members of the teaching staff in as short
a period of time as possible. To this end,

administrators should provide
the three essentials to growth of people in any enterprise:

1. Security in their
positions professionally.

2. A real concern for
instructors as people.

3. The necessary freedom to work out solutions of their ownproblems.

Suggestions for Purther Study

The following questions remain unanswered. Comments by the respondents
and their reactions to certain problems bring them to the foreground.

1. What are the reasons for the differences in perceptionof problems between
new instructors in public communitycolleges and new instructors in private community colleges?

2. Since teaching load was such a critical concern of manyrespondents, what is the optimum teaching load for thebeginning community collage instructor?
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3. What is the reason for the apparent discrepancy in
reactions to administrative procedures designed to
alleviate problems of beginning instructors? On
the one hand these new teachers individually often
decry the increase of orientation devices, but
collectively they favor the use of such procedures.

4. How can administrators in community colleges provide
the atmosphere for growth of the beginning instructor
by specific aids without infringing upon the necessary
freedom of the individual in finding an effective
solution to his own problems?

5. Is the degree of difficulty on major problems
identified by new faculty members related to the
turnover of faculty members in these community
colleges?

6. Are there certain types of institutions which seem
to be using better administration techniques for
orienting new faculty members?

7. Is there any regional difference in the identifi-
cation of problems of new faculty members in community
colleges?

8. What is the new community college instructor's image
of the community college?

Implications for Administrative Practices.

On the basis of the findings in the study, the community college

administrator desiring to improve orientation procedures should:

1. Identify the problems beginning faculty members
perceive as most critical in the community
college where they serve.

2. Find which administrative procedures now in use by
the college are effective for solving these problems
in the judgment of the instructors themselves.

3. Relate problems to orientation procedures effective
in the solution of these problems.

4. Design new orientation procedures for problems not
now being solved.
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5. Isolate critical problems which are persistent andare capable of solution only on a long term basis.

6. Set up an in-service
program for aiding new instructorsin dealing with problems which can be solved only over

a longer period of time.

7. Recognize that certain problems will recur and persist.

8. Recognize that changes in the individual college oftenproduce new problems also for the beginning instructor.

9. Work with the faculty in improving orientation practicesand in-service programs for new instructors.

10. Define the responsibility of the dean of instruction andthe department or divisional chairmen in orientationand in-service programs.

11. Never be too busy for an informal chat with a beginninginstructor. Maintain an open-door policy for consultationwhen the new instructor seeks help.

12. Remove the "pomp and circumstance" from orientationand in-service procedures. Encourage informal meetingsof individuals and groups.

13. Be certain that each
beginning instructor understands

the fundamental purposes and objectives of the college.

14. Be certain that each new instructor understands pre-cisely what is expected of him.

15. Be certain that each instructor has professional securityand encouragement from the administrator, that the ad-ministrator is genuinely concerned with the growth of theindividual as a person and as an educator, and grant himthe necessary freedom and respect so that he can performhis duties to the best of his ability.

The foregoing implications
are the product of the results of the

study and of reading the
many comments on the questionnaires as well as

individual letters sent to the director of the study. They reflect the

opinions, attitudes, and judgments of the 2,783 new community college

instructors who participated in the study.
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The unique features of each community college make it nearly impossible

to generalize as to which problems are most critical to new instructors in

a particular college. On the basis of the findings, however, it might be

advantageous for the individual administrator to check with the beginning

instructors regarding the nine major problems identified in the study and

the five administrative procedures which were identified as most helpful,

in order to determine whether those problems are the ones which are most

critical in the community college where he serves, and whether the ad-

ministrative procedures recommended might be applicable in the solution

of these problems. To this end lie might: ask himself the following questions:

1. Do beginning instructors in this college have
sufficient time for scholarly study?

2. Are new instructors in this college aided in
adapting instruction to individual differences
and in dealing with students who require special
attention to overcome deficiencies? Is sufficient
time provided for individcal instruction?

3. Is ado.lnate secretarial help provided for beginning
instructors?

4. Are the policies of this college regarding teaching
load fair to the new instructor? Are efforts being
made to explain these policies to the new teaching
staff?

5. Are new instructors aided in challenging superior
students? How is this being done?

6. Are new instructional materials being provided and
are beginning instrAttors being aided in the proper
use of new materials?

7. Does the administration encourage the discussion of
problems involved in grading cr marking students'
work for beginning instructors?
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8. Are college policies involved in curriculumdevelopment and revision clearly explairad tonew instructors? Are new
instructors encouragedto participate in and contribute to curriculumdevelopment and revision?

9. Are materials, such as a schedule of classes,course outlines, texts, and a faculty handbooksupplied to the new instructor upon his appointment?
10. Is a conference

with the department or divisionalchairman arranged for the new instructor upon hisappointment?

11. Is a lighter
teaching load set up for the newinstructor?

12. Are regular departmental or divisional meetingsscheduled to aid the beginning instructor?
13. Is a faculty

sponsor provided for each newfaculty member?

These questions were formulated on the basis of the nine major
problems identified in the study and upon the

administrative procedures
identified by beginning faculty members as being

most helpful in solving
their problems.
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